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Repurposing Face-To-Face Exam Questions for 

Open-Book Exams  
 
This resource, adapted from Johnston & O’Farrell (2020), outlines sample questions from across the 
disciplines which have been either modified from, or used in, previous exam sessions at Trinity. The 
questions listed here would typically have been ‘approved’ by externs for use in face-to-face, closed-
book contexts, as part of standard procedures.  
 
The purpose of this table is to prompt reflection on how to repurpose such questions for use in an 
open-book paradigm. The modifications suggested below prioritise the upholding of academic 
integrity when adapting questions for open-book contexts. They offer some suggestions, but they are 
neither exhaustive nor prescriptive.  
 
Many of the modification strategies utilised here can be readily transferred to other disciplinary 
contexts—for example through the introduction of word-count restrictions, addition of ‘Part B’ 
questions, the addition of a student (personal) artefact, and the use of plagiarism detection reports 
(e.g. using  TurnItIn or similar) which may indicate whether investigation of ‘ownership’ is merited.  
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Source Faculty: STEM (Science, Technology, Engineering, Maths) 

STEM: Sample Exam Question 1 

How is flux through glycolysis controlled?  
 

Considerations when Repurposing as 
Open-Book 
 

Possible modifications? 

Can students ‘google’ the answer (i.e. does 
this only test recall of knowledge)?  
 

Consider:  

• Rewriting as an application style question e.g. 
“Explain flux through glycolysis in the context 
of [specific lecture/workshop/example 
provided]”).  

• Adding in a Part ‘B’ to the question e.g. 
“Justify your response in the context of [x].” 

• Requiring an annotated bibliography so 
students demonstrate where/how their 
‘knowledge’ was acquired. 

 
 

STEM: Sample Exam Question 2 

Discuss why haemoglobin exhibits a sigmoidal oxygenation curve while myoglobin exhibits a hyperbolic 
curve (include the oxygenation curve(s) with detailed labels of axes and give descriptions to the features 
of the curve(s).) 
 

Considerations when Repurposing as Open-
Book 
 

Possible modifications? 

Compare/contrast style questions require 
students to differentiate and identify relevant 
information. 
 

• Can students source the information 
for each curve separately from web 
resources? 

• Might students be tempted to seek 
support from an essay mill/essay bank? 

Consider: 

• Adding in a strict word-count limit (e.g. 
800 words) to mitigate against 
copy/pasting from internet sources.  

• Using plagiarism detection software (e.g. 
TurnItIn via Blackboard) to generate 
similarity reports for submitted response. 

• Asking students to upload a personal 
artefact contextualising their response, e.g. 
an image/photograph of a student’s hand-
drawn curve. 
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STEM: Sample Exam Question 3 

Credit will be given for the best three of four questions answered in three hours. 
 
Questions are scenario-based and require students to show/prove conclusions.   
 

Considerations when Repurposing as Open-
Book 
 

Possible modifications? 

Three proofs in three hours approach may not 
easily transfer to remote assessment. 
 

• Is there an unacceptable risk of collusion 
between students?  

• Are students likely to be able to consult 
an exam mill for support? 

• How long is reasonable for a student to 
prepare and complete each proof?  
 

Consider: 

• Reducing number of questions students 
need to answer. 

• Requiring evidence of personal 
engagement, e.g. screenshot/photo of 
calculations or sources consulted.  

• Making explicit how long students should 
spend on each question.  

 

 
 
STEM: Sample Exam Question 4 

List and describe four environmental conditions that challenge contemporary managers. Draw on 
appropriate material from the course to examine a (managerial or organisational issue of interest to 
you).   
 

Considerations when Repurposing as Open-
Book 
 

Possible modifications? 

Second part of question works well in open-
book context as it asks students to draw on 
material from course and asks for a personal 
response to it. 
 

• In the first part of the question, can 
students ‘google’ the answer to ‘list and 
describe’?  
 

Consider: 

• Adding a Part B to the first element of the 
question (explain/justify your choice). 

• Rewriting question with a case 
study/trigger to turn it into a scenario-
based question.  

• Asking students to include a brief 
reflection on why they chose the 
organisational issue of interest. (Make 
sure to revisit the wordcount for the first 
part of question to reflect extra workload.)  
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• Using plagiarism detection software (e.g. 
TurnItIn via Blackboard) to generate 
similarity reports for submitted response. 

 

 
STEM: Sample Exam Question 5 

Questions: 2 of 3 in 90 mins. Exemplar question:  
Compare and/or contrast [in situ and ex situ plant conservation] approaches. 
 

Considerations when Repurposing as Open-
Book 
 

Possible modifications? 

Question asks students to showcase and 
synthesise/evaluate their own knowledge 
gained over time.  
 

• Can students make use of an essay 
mill/essay bank to write their exam?  
 

Consider: 

• Adding in a strict word limit (e.g. 800 words) 
to mitigate against copy/pasting from 
internet sources and to encourage students 
to be discerning in what they include in their 
response.  

• Requiring an annotated bibliography so 
students demonstrate where/how their 
‘knowledge’ was acquired. 

• Adding in a Part B to the question: e.g. 
“Relate or contextualise your response to a 
specific [lecture/workshop/example etc].”  

• Limiting the range of the question, e.g. 
“Compare and/or contrast [in situ and ex situ 
plant conservation] approaches using specific 
examples of where such approaches are in 
place..”  

Source Faculty: AHSS (Arts, Humanities, Social Sciences) 

AHSS: Sample Exam Question 1 

PART ONE: Answer three out of four of the short essay questions;  
e.g. Define how Schein (1985) defines culture.  
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Considerations when Repurposing as Open-
Book 
 

Possible modifications? 

Three essays in three hours model may not 
easily transfer to remote open-book exam. 
 
Current 350 word limit on each short answer 
question (with excess words penalised) limits 
copy/pasting from internet sources. 
 

• How long is reasonable for a student 
to prepare and complete each essay? 

Consider: 

• Rewriting as a compare/contrast style 
question which might probe student 
knowledge more deeply, e.g “Contrast [x]’s 
definition of culture with [y]’s.”  

• Reducing number of questions to be 
answered within time frame. 

• Acknowledging increased expectations in 
depth/sophistication of student response. 

• Limiting the number of sources consulted 
and require evidence for these. 

 
AHSS: Sample Exam Question 2 

Part TWO: MCQs. 
 

Considerations when Repurposing as Open-
Book 
 

Possible modifications? 

• Have students answered the MCQ 
themselves?  

• Have students followed the calculation 
process for MCQ solutions correctly, 
but arrived at the wrong answer? 

Consider: 

• Randomising access to MCQ order of 
questions or restricting the time window 
for completion. (This assumes a short 
time-window of student access to MCQ 
bank or online test).  

• Requiring evidence of personal 
engagement, e.g. screenshot/photo of 
calculations or sources consulted.  
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AHSS: Sample Exam Question 3 

(French or any language)  
 
*Composez un texte argumenté (300 mots) pour répondre à l’une des questions suivantes:  

• Est-ce que voyager nous rend meilleur? 

•  La science se doit-elle d’être morale? 
 
Write a short text responding to one of these prompt questions:  

• Does travel foster personal growth?’ 

• Does science need to be ethical?   
 
*translation – authors’ own, caveat lector! 
 

Considerations when Repurposing as Open-
Book 
 

Possible modifications? 

• Students previously had no access to 
dictionaries: what is the impact of 
access to dictionaries/web style guides 
on composition?  

• Can students make use of an essay 
mill/essay bank to write their exam?  

• How might you mitigate against a 
student asking a native speaker friend 
to proof-read a submission?  

Consider: 

• Acknowledging increased expectations in 
depth/sophistication of student language 
where access to dictionaries etc. is 
assumed. 

• Using plagiarism detection software (e.g. 
TurnItIn via Blackboard) to generate 
similarity reports for submitted response. 

• Inclusion of an ‘honour 
statement’/declaration of student 
integrity.  

 

 
AHSS: Sample Exam Question 4 

Answer four questions in three hours. Questions are in the style of: ‘[Extended quote from source]’. 
Comment.’ 
 

Considerations when Repurposing as Open-
Book 
 

Possible modifications? 

Scenario-based question asks students to 
showcase and synthesise/ evaluate their own 
knowledge gained over time.  
 

Consider: 

• Using plagiarism detection software (e.g. 
TurnItIn via Blackboard) to generate 
similarity reports for submitted response. 
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Scenario-based question limits likelihood of 
receiving a ‘Google-search-friendly’ answer. 
 

• Can students make use of an essay 
mill/essay bank to write their exam 
(within the time window provided)?  

• How long is reasonable for a student to 
prepare and complete each essay? 
Four essays in three hours model may 
not easily transfer to remote 
assessment. 

• Acknowledging increased expectations in 
depth/sophistication of student response. 

• Requiring annotated evidence of 
bibliography/sources consulted (e.g. 
personal artefact).  

• Reducing number of questions to be 
answered (e.g. acknowledge that exam is 
not the same as a continuous assessment 
task).  

• Restricting word count to limit inclusion of 
external sources.  

 

 

AHSS: Sample Exam Question 5 

‘The study of censorship is a powerful tool for analysing power and powerlessness in any given society’.  
Discuss. 
 

Considerations when Repurposing 
as Open-Book 
 

Possible modifications? 

Requires synthesis of knowledge. 
 

• Can students make use of 
an essay mill/essay bank 
to write their exam?  

 

Consider:  

• Restricting reference list, e.g. limiting students to 
lecture materials/notes or to a set of e.g. 10 pre-
provided resources. 

• Requiring students to provide an annotated 
bibliography to emphasise personal ownership of 
content. 

• Acknowledging increased expectations in 
depth/sophistication of student response. 

• Asking student to answer question in the [context] of a 
current [situation].  

• Asking student to answer question from, for example, 
the perspective of a 
speechwriter/public/politician/policy maker.  

• Re-writing as a compare/contrast style question which 
might probe student knowledge more deeply, if 
appropriate and within the frame of the stated learning 
outcomes, e.g. “Contrast [x]’s definition of censorship 
with [y]’s.” 
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• Adding a strict word limit (e.g. 800 words) to mitigate 
against copy/pasting from internet sources.  

 

 
AHSS: Sample Exam Question 6 

‘The survey on incoming and living conditions (SILC) is the official source of statistical evidence on 
poverty in Ireland. Write brief notes on the following concepts used in the survey: ‘equivalence scales’; 
‘real and nominal incomes’; ‘Gini co-efficient.’ 
 
 

Considerations when Repurposing as 
Open-Book 
 

Possible modifications? 

• Can students ‘google’ solutions 
(e.g. is this testing recall alone)? 

• What are ‘brief’ notes in an open-
book environment?  

▪  

Consider: 

• Testing the application of knowledge.  

• Testing the interpretation of evidence or 
framework, e.g. “Align your response with 
specific areas of the survey? Write brief notes on 
how the following concepts are used in the 
survey.”   

• Requiring 3-4 references to support student 
response as indication of sources consulted. 

• Asking student to answer question from, for 
example, the perspective of a 
speechwriter/public/politician/policy maker.  

• Re-writing as compare/contrast style question 
which might probe student knowledge more 
deeply, if appropriate and within the frame of 
the stated learning outcomes e.g. “Contrast [x]’s 
definition of SILC with [y]’s.”  

• Could data from the survey be used to provide a 
stimulus for a scenario-based question? 

Source Faculty: FHS (Health Sciences) 

FHS: Sample Exam Question 1 

Section 2: MEQs.  
90 min exam; 3 questions to be answered.   
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Sample Q (multistage): 

(a) Define public health practice 
(b) Give examples of differences between hospital practice, general practice, public health practice.  
(c) For 3 different categories of health information give examples using data of how health status 

differences between countries can be measured.  
(d) What are the characteristics of good public health policy development?  
(e) Give three examples of health inequities within countries.  

What is the ‘vision’ for healthy Ireland (2013-2025) 
 

Considerations when Repurposing as 
Open-Book 
 

Possible modifications? 

Questions are drafted to assess learning 
from available lectures, web lectures, 
seminars, and course textbooks. 
 

• Can any of these question elements 
be googled easily, i.e. do they only 
test recall?  

• Can the different stages of each 
MEQ be integrated to require 
students to demonstrate and 
synthesis their knowledge in the 
area, rather than being down in a 
step-by-step manner?  

Consider: 

• Using a scenario-based question to limit 
likelihood of google-search friendly answer, 
e.g. consider asking student to answer question 
from e.g. patient/practitioner/policy 
maker/manufacturer/researcher perspective.  

• Re-writing as compare/contrast style question 
which might probe student knowledge more 
deeply, if appropriate and within the frame of 
the stated learning outcomes, e.g. “Contrast 
[x]’s definition of public health practice with 
[y]’s; ‘how does the strategy for vision of 
healthy Ireland align with [x]?” 

• Re-writing questions to assess application of 
knowledge or to enable students to showcase 
and synthesise/evaluate their own knowledge 
if appropriate and within the frame of the 
stated Los. 

• Requiring students to submit annotated 
bibliographies/screen-captured images of 
their search histories to emphasise personal 
ownership of content. 
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FHS: Sample Exam Question 2 

[Scenario describing an error in treatment].   
 
Imagine you are [x] the [pharmacist/GP/OT etc]. Having reflected on the factors surrounding the error 
above:  

(a) Describe the causes of the error. 
(b) Assess the risk associated with a potential future recurrence. 
(c) What actions will you take to prevent the error from occurring again. 

 
Your answer should refer in detail to the theoretical principles and strategies of risk management. 
 

Considerations when Repurposing as Open-
Book 
 

Possible modifications? 

Question focuses on application of knowledge.  
 

• Is there a risk of student collusion and/or 
(accidental) plagiarism?  

• Might a student use an essay mill or 
essay bank to provide an answer? 

Consider: 

• Adding in a strict word limit (e.g. 800 
words) to mitigate against copy/pasting 
from internet sources.  

• Adding in a Part ‘B’ question, e.g. “If you 
can only take 2 actions, what would they 
be and why?” 

• Requiring 3-4 references to support 
student response.  

• Using plagiarism detection software 
(e.g. TurnItIn via Blackboard) to generate 
similarity reports for submitted response. 

  



 

 

Academic Practice, Trinity College Dublin, 2021. 
Licensed under a Creative Commons Attribution-NonCommercial-ShareAlike 4.0 International License: 
https://creativecommons.org/licenses/by-nc-sa/4.0 

12 

Academic Practice, Trinity Teaching and Learning  
RESOURCES 
 
 

Bibliography  

Biggs. J. (2003) Teaching for Quality Learning at University—What the Student Does 2nd Edition SRHE / 
Open University Press, Buckingham.  

Boud, D. (1995) Assessment and learning: contradictory or complementary.  In Assessment for 
Learning in Higher Education. P. Knight (Ed) (London: Kogan Page/SEDA): pp. 35-48. 

Boud D., Cohen R., Sampson J. (2001) Peer learning in higher education—learning from and with each 
other. Kogan Page LTD, London, UK. 

Boud, D. and Falchikov, N. (2006). Aligning assessment with long-term learning, Assessment and 
Evaluation in Higher Education, 31, 4, 399-413. 

Bowden, J., Hart, G., King, B., Trigwell, K. & Watts, O. (2000) Generic Capabilities of ATN University 
Graduates. http:/www.clt.uts.edu.au/ATN.grad.cap.project.index.html   

Brown, G., Bull, J. & Pendlebury, M. (1997) Assessing Student Learning in Higher Education, Routledge, 
London. 

Carless, D. (2007). Learning-oriented assessment: conceptual bases and practical implications. 
Innovations in Education and Teaching International 44(1): pp. 57–66. 

Handley, K., Williams, L. (2011) From copying to learning: using exemplars to engage students with 
assessment criteria and feedback, Assessment & Evaluation in Higher Education, 36:1, 95-108. 

Henderson, M. et al. (2018). Feedback for Learning: Closing the Assessment Loop. Framework for 
Effective Feedback.[incl. Infographic].  Australian Government Dept. of  Education and 
Training/Monash, Deakin & Melbourne 
Universities.  http://newmediaresearch.educ.monash.edu.au/feedback/framework-of-effective-
feedback/ 
 
Johnston, J. & O’Farrell, C. (2020) ‘Rewriting the exam script’ AISHE 12:2. 
 
Lamb, James. To Boldly Go: Feedback as Digital, Multimodal Dialogue. Multimodal Technologies and 
Interaction 2, no. 3 (2018): 49.  http://www.mdpi.com/2414-4088/2/3/49 

O'Donovan, B., Price, M., Rust, C. (2004) Know what I mean? Enhancing student understanding of 
assessment standards and criteria. Teaching in Higher Education, 9(3), 325-335. 

O'Donovan B., Price, M., Rust, C. (2008) Developing student understanding of assessment standards: a 
nested hierarchy of approaches. Teaching in Higher Education, 13(2), 205-217. 

http://www.clt.uts.edu.au/ATN.grad.cap.project.index.html
http://newmediaresearch.educ.monash.edu.au/feedback/framework-of-effective-feedback/
http://newmediaresearch.educ.monash.edu.au/feedback/framework-of-effective-feedback/
http://www.mdpi.com/2414-4088/2/3/49


 

 

Academic Practice, Trinity College Dublin, 2021. 
Licensed under a Creative Commons Attribution-NonCommercial-ShareAlike 4.0 International License: 
https://creativecommons.org/licenses/by-nc-sa/4.0 

13 

Academic Practice, Trinity Teaching and Learning  
RESOURCES 
 
 

O’Shea, C. and Fawns, T. (2014).  Disruptions and dialogues:  Supporting collaborative connoisseurship 
in digital environments.  In Kreber, C., Anderson, C., Entwistle, N., & J. McArthur (Eds.). Advances and 
innovations in university assessment and feedback, pp. 259-273. Edinburgh: Edinburgh University 
Press. 

Race, P. (2005) Making Learning Happen. London: Sage Publications. 

Race, P. (2009) In at the Deep End (2nd revised edition). Leeds Met Press. 

Rezaei, A. R., & Lovorn, M. (2010). Reliability and validity of rubrics for assessment through writing. 
Assessing Writing, 15(1), 18-39. 

Sadler (2010) Beyond feedback: developing student capability in complex appraisal. Assessment & 
Evaluation in Higher Education, 35:5, 535-550. 

Sambell, K. (2016) Assessment and feedback in higher education: considerable room for improvement? 

Student Engagement in Higher Education, 1(1), 1–14.   

University of Durham (2020) ‘Designing Digitally’ https://community.dur.ac.uk/lt.team/designing-
digitally/#/lessons/MBLVNeuoaeqzYF653CwXKRRABafARGik . Last accessed 20/11/2020.  

 
 

https://community.dur.ac.uk/lt.team/designing-digitally/#/lessons/MBLVNeuoaeqzYF653CwXKRRABafARGik
https://community.dur.ac.uk/lt.team/designing-digitally/#/lessons/MBLVNeuoaeqzYF653CwXKRRABafARGik

