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Summary: ‘Writing Learning Outcomes’  
Learning outcomes constitute a key element of curriculum design in a Trinity context. Their use 

signifies that the Trinity curriculum should be student-centred at all times, articulate the 

expectations and skills expressed within the Trinity Graduate Attributes, and align in terms of 

workload and assessment with the principles of the Bologna Agreement (1999) around equivalency 

across the European Higher Education Area (EHEA). This guide provides both a theoretical and 

practical context to the use of a learning-outcomes based approach to education at Trinity.  

Learning outcomes may be pitched narrowly (e.g. within a specific session or module) or 

broadly (e.g. applying to an entire programme of study), and should refer to a specific process of 

learning. Outcomes-based approaches are shared across all Bologna-compliant universities within 

the EHEA, and Trinity has a duty to comply with Bologna expectations. Outcomes are not aims: aims 

are commonly understood as being broad statements of what you as a teacher or teaching team 

intend to achieve with your students, where as outcomes are concrete statements which describe 

what students are expected to able to do/think/feel/value at the end of a process of learning. 

Trinity’s graduate attributes (to think independently; to develop continuously; to act responsibly; to 

communicate effectively) were specifically formulated as desirable outcomes consonant with the 

achievements of all Trinity graduates; the aim of these outcomes is to represent an engagement 

with ‘wicked competencies’, e.g. achievements that take time to develop and resist measurement-

based approaches to assessment. As a result, programme outcomes should be formulated in such a 

way that they enable students to ‘do’ all four attributes by the end of their programme of study.  

Domains of learning are often categorised (following Bloom) into cognitive, affective, and 

psychomotor. Educationalists have most often been focused on the cognitive domain; this form of 

learning is linked to recognition of knowledge and its application, as well as to the development of 

intellectual skills and abilities. Bloom hierarchises demands in terms of cognitive load placed on a 

learner from least to most complex; the verb you choose to frame your learning outcomes is often 

indicative of the level of complexity of cognitive demand expected of a learner. For a useful 

concordance that connects verbs with indicative cognitive complexity, see:  

http://www.fresnostate.edu/academics/oie/documents/assesments/Blooms%20Level.pdf .  

It is important to recognise that in a context where good practices can vary dramatically across 

disciplines, there is no single correct level at which to pitch learning outcomes in tertiary 

education. Outcomes can be written at programme level, at module level, or even for single 

sessions, and how they are framed will similarly vary. It is generally understood that the more 

‘micro’ the context, the greater the likelihood the outcomes you choose to write will be discipline 

specific. Most theorists and practitioners agree, however, that all learning outcomes should be:  

1. Summaries of essential areas of learning that result from a course of study 

2. Written in the future tense, e.g. ‘by the end of this programme of study, you will be able 

to… [+ verb]’ 

3. Explicit and clearly expressed 

4. Limited in number 

5. Expressed with an assessable verb (indicating the relation of the outcome to a domain or 

type of learning) 

6. Written with a level of learning/learner in mind 
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